
Sumner-Bonney Lake School District
Academic and Student Well-Being Recovery Plan

Phase 1

The following Sumner-Bonney Lake School District Academic and Student Well-Being Recovery
Plan was developed under guidance from the Office of Superintendent of Public Instruction (OSPI).
In order for local education agencies (LEAs) to access the Elementary and Secondary School
Emergency Relief (ESSER) III funds, districts must submit Phase 1 of the Academic and Student
Well-Being Recovery Plan to OSPI by June 1, 2021 which has been formally approved by the School
Board. The purpose of the plan is to address student needs resulting from school building closures
and extended time in remote learning due to the COVID-19 pandemic.

The recovery plan is iterative and will be developed in phases.
● Phase 1 - June 2021: Initial plan for academic and student well-being recovery and

acceleration strategies to be implemented for the summer and early fall of 2021.
● Phase 2 - November 2021: Review and analyze data from the implemented learning. Adjust

and begin longer-term planning of recovery and acceleration strategies/interventions for
implementation over the winter and throughout the school year 2021-22. Continue to
collect data.

● Phase 3 - April 2022: Continue improvement cycle for strategies/interventions
implemented in Phase 1 and 2 by reviewing and analyzing the collected data to inform next
steps and engage in long-term sustained strategies for the next school year and beyond
(2022-23+).

A required component of the plan is for local educational agencies to use an equity analysis tool
while developing their Academic and Student Well-Being Recovery Plan. The purpose of this tool
is to ensure equitable systems are planned and put in place to address the needs of all students
and to create opportunities to dismantle systemic inequalities that exist in current policies,
practices, norms, and structures.



Part I: LEA Information 

Question: District Response:

Please enter your LEA: Sumner-Bonney Lake School District

Please enter the name of the point of
contact for this survey:

Hope Craker

Please enter point of contact email
address:

hope_craker@sumnersd.org

Please enter the grade levels served by
your LEA: 

Kindergarten - Grade 12

 

Part II: Attestations and Public Posting 
 

Question: District Response:

SBLSD attests that the School Board approved
this plan after allowing for public comment.

Yes

Please enter the date this plan was approved: May 18, 2021

SBLSD attests that an equity analysis tool was
used in the development of this plan. 

Yes

Please provide the name of the equity analysis
tool used:

SBLSD Equity Impact Decision-Making Tool
Version 2.0

Please provide a link to the equity analysis tool
used:

SBLSD Equity Impact Decision-Making Tool

Plans must be posted on each LEA’s website
after School Board approval. Please enter the
date this plan was posted on your LEA
website:

May 18, 2021

Please provide a link to the posted accessible
(i.e., disability and language access) LEA plan:

www.sumnersd.org/academicrecovery

2

https://drive.google.com/file/d/1vcAthulZegMaABuPcAEbGR1LZN5YqDxN/view?usp=sharing
http://www.sumnersd.org/academicrecovery


Part III: Universal Supports for All Students 

LEA-wide universal supports are supports available to all students in an LEA or to all students in
select grade level(s) of an LEA.

What LEA-wide universal supports are currently being provided or will be provided in the future
to address gaps in student learning and well-being?

The following is a list of Universal Supports offered to all students in the Sumner-Bonney Lake
School District along with descriptions of each support for both academics and student
well-being.

Summer School Offerings
● Elementary:

○ Incoming 1st-5th graders will have access to research based online programs to
continue learning in Math and Reading throughout the summer. These programs,
Lexia and Dreambox, are computer adaptive to student needs. (This does not
include incoming kindergarten students)

■ Some students, based on Spring data and teacher recommendation, will be
invited from each school to participate in a 4-week program to support
their online progress.  This program includes a weekly check in with an
instruction to discuss usage and skills progress.

○ Kindergarten: Each year all incoming kindergarten students are screened for
phonological awareness, phonics and early numeracy (foundational skills). Based
on this data, identified students are invited to attend a Kindergarten Jumpstart
program taught by classroom teachers in August prior to entering school.  The goal
of this program is to better align and address learning gaps among incoming
kindergarten students.

○ Elementary Grades 1-5: Each year, elementary students are assessed throughout
the year on reading comprehension and fluency skills, and math computation and
fluency.  Based on spring data in these areas, some students are invited to attend a
2-week summer learning opportunity (Summer Blast) taught by classroom teachers
in August.  The goal of this program is to review and boost key skills in math and
reading to prepare for the next grade level.

● Secondary:
High School: Students currently in grades 8-12 can participate in high school summer
school for additional learning and credit-bearing opportunities. Students in high school
summer school can select from a range of core credit recovery courses (up to 1.0 credit) or
elective initial credit options (up to 0.5 credit). Summer school students in this program
may be supported through a fully remote option or in person two days per week for five
weeks.  Counselors work closely with students to ensure that students register for courses
that will be most beneficial to their graduation requirement needs and post-secondary
plans. In addition to this high school summer school, we are also offering a summer school
program for English Learners two days per week for five weeks. This course is an elective
credit that will build vocabulary and fluency in reading, writing, listening, and speaking
English for students who are emerging and progressing English learners.
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Middle School: This year’s students in grades 5-7 will be offered the opportunity to access
online academic programs focused on English Language Arts and/or Math. Staff will be
monitoring student progress, engaging in weekly Zoom progress checks and sending
regular communications to students/families encouraging their participation and effort. In
addition, targeted students will be invited to participate in a Ramp Up program prior to
school starting in the fall in order to build relationships and make connections in order to
promote a smooth transition to middle school.

21-22 School Year Offerings:

Building Relationships: A core principle of the SBLSD is to focus on the Whole Child. Schools
employ a Positive Behavior Intervention System (PBIS) as a foundation where community building
activities are employed the first two weeks of school as well as strategically throughout the school
year in order to build positive relationships between student-to-student in addition to
student-to-staff. Positive behavior expectations are taught for school-wide and classroom settings
in order to promote a positive and welcoming environment for all students.

Common Assessments: SBLSD educators meet in Professional Learning Communities (PLCs) each
week in order to focus on the 4 PLC questions (what do we want students to know and be able to
do, how will we know if they know it, what will we do if they don’t know it, what will we do if they
already know it). Part of the PLCs responsibility is to develop common assessments or use
common assessments already developed and posted to District online instructional frameworks.
Staff analyze common assessments to review student achievement data and make adjustments for
further instruction and differentiation.

Early Learning (Literacy): All elementary students are provided rigorous literacy instruction that
aligns with the science of reading.  Daily instruction is a combination of phonological awareness,
phonics, fluency, vocabulary and comprehension.  These components are embedded within rich,
engaging texts and guided by our priority standards.

Extracurricular Activities: The importance of extra curricular activities is supported at all levels
within the school district from kindergarten through 12th grade. Each school hosts a variety of clubs
and activities based on student interests. Participation is open to all students.  A variety of
intramural sports are offered at the middle school level. High schools also offer a wide variety of
options for athletic participation. Both middle and high school offer before and/or after school
choral and band opportunities.

Inclusionary Practices: All district schools use inclusionary practices to create opportunities for
students with diverse abilities to learn and be part of the general education curriculum. All students
with disabilities have access to extracurricular activities and sports. All students have access to
core curriculum with a focus on priority standards as well as access to general education courses
with or without accommodations and modifications as needed on an individual basis.

Multi-tiered System of Supports: MTSS is a three tiered system of support used to address equity.
MTSS tiers help schools to organize levels of support based on intensity so that students receive
necessary instruction, support, and interventions based on need. Tier 1 consists of interventions
and supports that are universal for all students. Tier 1 PBIS systems should honor students’ cultural
strength by including student voice in classroom systems and building student-teacher
relationships. Tier 2 supports are for students who need additional interventions to acquire positive
behaviors to be successful in schools. Tier 2 building teams assess whether all students have equal
access to various evidence-based supports that increase instructional opportunities, feedback, and
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positive home communication with students’ families. Teams may also use mentoring or resources
from local, culturally specific agencies. Tier 3 gives targeted students individualized
support/interventions and can include assistance from outside agencies. Exemplary Tier 3
interventions are individualized and involve the student and family members in creating meaningful
goals that align with their cultural background.

● Behavior: Each school establishes high behavioral expectations for students in both the
classroom and schoolwide environment. Students, staff, and families are actively involved
in creating culturally responsive communication around expectations that is included in
school handbooks. Information in handbooks includes universal expectations, positive
behavior reinforcements, and student acknowledgement systems. Schools also identify
and implement evidence-based practices for students in tier 2 and tier 3.

● Academics: Each school has a system for providing academic support based on data from
diagnostic assessments. Students who need remediation or extra support are offered
intervention, small group, or individual instruction. Opportunities for support vary by grade
level and content area.

Narrowing Standards: Certificated staff have worked over the past year to identify the priority
standards for each grade level and content area (example: English Language Arts, mathematics,
science, social studies). These priority standards are emphasized as the main learning objectives
for students. Standards are chosen that are prerequisites for future learning and are needed to
master content in order to accelerate student learning and fill any potential gaps in learning.

Playworks: Playworks involves a proactive approach to recess where an environment is created to
help students be their best. Studies show that recess matters: a thoughtful approach to recess
improves children’s physical health and social and emotional learning.

Professional Learning: Each year our staff participates in frequent professional learning to increase
knowledge and practice in such areas as: instruction, technology, social emotional learning, equity,
safety etc.  This learning is provided by school and district leaders, state and/or outside providers.

All teachers are also part of a Professional Learning Community (PLC). PLCs meet weekly to review
grade level standards, analyze student data, and determine interventions/ enrichments needed to
address students’ needs.

SEL and Mental Health Supports: Social emotional learning (SEL) is provided at all grade levels and
is delivered in a variety of formats including schoolwide lessons, classroom lessons, small groups,
and individual instruction. The district uses an evidence-based curriculum as the foundation for all
SEL lessons. Staff who deliver SEL lessons receive training on high leverage instructional strategies
throughout the school year.  Students also participate in character development lessons and
activities to encourage such traits as: perseverance, honesty, respect, kindness, courage and
empathy.

Strategic Staffing:

The elementary daily schedule includes a 45-minute “What I Need” (WIN) block. Classroom
teachers and paraeducators provide targeted instruction based on benchmark and diagnostic data.
This includes extension, intervention, and remediation as determined by student need.

Qualified students in K-5 are supported through the Learning Assistance Program (LAP) with the
goal of closing achievement gaps in reading foundational standards by focusing primarily on
phonological awareness, phonics, and fluency skills. Each school is staffed with a LAP Coordinator
and paraeducators to provide data-driven small group and individual, targeted instruction.

5



At both the middle and high school levels, we are supporting staff to earn their English Learner
endorsement. At each secondary school EL students are assigned to ELA classes with EL endorsed
teachers.

Content expert teachers are strategically assigned to Math and ELA intervention classes designed
to support students struggling to meet grade level standards. These classes are in addition to each
student’s core ELA/Math class. Additionally, classes are limited in size and students are assigned to
these classes based on evidence of unfinished learning.

At each middle school, 6th grade core classes are blocked to minimize the number of transitions
and teachers each student has during a school day. Specifically, Math and Science classes are
blocked as are ELA and Social Studies classes.

Student Voice and Perception: Counselors survey students at all grade levels to gauge student
perception of the school climate as well as to determine the services a student may need in order
to be successful in school. Services offered can vary from individual counseling, interventions,
support, mental health services, social and academic success skill building, and student wellness.

Transition Supports: Opportunities are provided for students to ensure a smooth transition from
pre-K to kindergarten, 5th grade to 6th grade (elementary to middle school), and 8th grade to 9th
grade (middle school to high school)l, and 12th to post high school planning. Transitional events
such as open houses are scheduled at schools each spring and summer in order for students to
meet teachers and other staff members, meet new classmates, as well as have positive
experiences in their new school environment.
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Part IV: Diagnostic Assessments

Diagnostic assessment is a particular type of formative assessment intended to help educators
identify students’ specific knowledge, skills, and understanding in order to build on each
student’s strengths and specific needs. Because of their domain specificity and design, diagnostic
assessments can guide curriculum planning in more specific ways than most summative
assessments.

Academic: Please select the academic diagnostic assessments predominantly used in each
grade level in your LEA to monitor, assess, and target supports for student learning. The list
below is not exhaustive and contains places to include diagnostics not listed. For each academic
diagnostic assessment predominantly used across your LEA, please select all grade levels using
that assessment. For each academic diagnostic assessment used across your LEA, please select
the frequency with which each diagnostic tool is used to monitor, assess, and target supports for
student learning.

The following is a list of Academic Diagnostic Assessments offered to All Students in the
Sumner-Bonney Lake School District along with descriptions of each assessment.

Academic Diagnostic Assessments Grade(s)
Once per

School
Year

Multiple
Times per

School Year
AIMSweb     K-5        X
Curriculum-Based Assessments (e.g.,

Macmillan/McGraw-Hill, Math180, MobyMax, Rocket
Math, TenMarks)

    K-12            X 

GOLD (WaKids)     K      X      
iReady     6-8            X  
IXL     3-12           X 
Lexia     K-5           X
MAP Math     1-8           X 
MAP Reading     1-8           X
OSPI Screeners for Literacy Skills Associated with Dyslexia     K-2 X      
Read 180 (assessment tools)     6-12           X
Smarter Balanced ELA Interim Assessments   3-8, 10            X  
Smarter Balanced ELA Summative Assessments 3-8, 10    X       
Smarter Balanced Math Interim Assessments 3-8, 10           X 
Smarter Balanced Math Summative Assessments 3-8, 10    X        
Teacher Made Assessment/District Made

Assessment/Classroom Based Assessment
    K-12           X

WA-KIDS     K    X      
Other: System 44         6-12            X 
Other: Dreambox Math K-5 X
Other: PAST/Heggerty K-5 X
Other: Core Phonics Survey K-5 X
Other: WCAS 5, 8, 11 X

AIMSweb: AIMSweb screens and monitors reading and math skills. The assessment is aligned to
learning standards and is used to uncover learning gaps quickly, identify at-risk students, and
assess individual and classroom growth. This is a norm referenced assessment that provides an
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indication of grade level reading readiness.

Curriculum Based Assessments: Curriculum Based Assessments measure student progress within
and at the culmination of a curricular unit of study. These assessments are given to determine a
student’s retention of previously taught content and readiness for future learning.

Gold (WaKids): This Whole-child assessment helps kindergarten teachers learn about the skills
and strengths of the children in their classrooms so they can meet the needs of each child. Gold
data helps inform state and district-level decisions about education policy and investments.
WaKIDS is legislatively mandated to be part of state-funded, full-day kindergarten.

iReady: i-Ready is an online program for reading and/or mathematics that will help teachers
determine a student’s needs, personalize learning, and monitor progress throughout the school
year. i-Ready allows teachers to meet students exactly where they are and provides data to
increase students’ learning gains. i-Ready consists of two parts: Diagnostic (adaptive assessment)
and Personalized Instruction (based on individual skill level and needs).

IXL: IXL is an online program that combines curriculum, a continuous diagnostic assessment.
individual guidance, and real-time analytics to help teachers differentiate for each of their students.
This program is used in many classrooms including highly capable, intervention, and DLCs.

Lexia: Lexia is an adaptive reading program for elementary students that allows practice and
assesses the development of literacy skills in 6 critical areas of reading: phonological awareness,
phonics, structural analysis, fluency, vocabulary and comprehension.

MAP Math: The Math MAP is a norm referenced adaptive Math assessment that identifies students'
readiness to learn.

MAP Reading: The Reading MAP is a norm referenced adaptive Reading assessment that identifies
students' readiness to learn.

OSPI Screeners: The RAN (Rapid Automatized Naming) is a component of dyslexia screening.  It
measures a student’s ability to quickly name aloud a series of familiar items. This assessment is
administered to all kindergarteners and primary students who have not previously been screened.

Read 180: Read 180 is a reading intervention program with embedded diagnostic assessments to
identify a student’s reading ability. The program utilizes adaptive technology and is used to support
students who read below grade level.

Smarter Balanced ELA Interim Assessments : Smarter Balanced ELA interim assessments are used
as a teaching tool to prepare students for the summative state test.  These condensed versions
provide exposure to released test items and may be given as a screener for SBA readiness.

Smarter Balanced ELA Summative Assessment : Smarter Balanced ELA summative assessments
are yearly computer-adaptive tests beginning in grade 3 that allow students to demonstrate
achievement towards grade level Language Arts standards and progress toward college and career
readiness.

Smarter Balanced Math Interim Assessments: Smarter Balanced Math interim assessments are
used as a teaching tool to prepare students for the summative state test.  These condensed
versions provide exposure to released test items and may be given as a screener for SBA
readiness.
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Smarter Balanced Math Summative Assessment: Smarter Balanced Math summative assessments
are yearly computer-adaptive tests beginning in grade 3 that allow students to demonstrate
achievement towards grade level Math standards and progress toward college and career
readiness.

Teacher Made Assessments: Classroom teachers collaborate to create standards-based
assessments to measure growth in key grade-level knowledge and skills.

Other Assessments:

PAST/Heggerty: The Phonological Awareness Skills Test (PAST) and Heggerty Assessments are
informal, diagnostic assessments used to determine a student's phonological and phonemic
awareness skills.  Phonemic awareness is a strong predictor of long term reading success.

Core Phonics Survey: The Core Phonics Survey assesses phonics-related skills that have a high rate
of application in beginning reading. The survey is used as a diagnostic measure, to provide data
about student needs for instruction regarding selected phonics concepts.

System 44: Designed to be implemented daily as a single class period, at the secondary level,  and
can be used in resource rooms or in after- or summer-school programs. Students work
independently on the software, receive intensive, individualized reading instruction, and
small-group differentiated instruction based on data-driven reports. Students build fluency and
reading comprehension.

DreamBox: DreamBox Learning is a computer adaptive, standards based online math program.  It
frequently analyzes how accurately and quickly students solve math problems to determine their
optimal learning zone. Students work independently for 30-45 minutes per week and teachers are
able to track student progress.

WCAS: The Washington Comprehensive Assessment of Science are summative assessments given
in grades 5, 8 and 11. These are yearly computer-adaptive tests that allow students to demonstrate
achievement towards science standards and progress toward college and career readiness.
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Well-Being: Please select the well-being diagnostic assessments predominantly used in each
grade level in your LEA to monitor, assess, and target supports for student well-being.
Well-being includes but is not limited to mental health and social-emotional learning. The list
below is not exhaustive and contains places to include diagnostics not listed.

For each well-being diagnostic assessment predominantly used across your LEA, please select all
grade levels using that assessment. For each well-being diagnostic assessment used across your
LEA, please select the frequency with which each diagnostic tool is used to monitor, assess, and
target supports for student well-being. Well-being includes but is not limited to mental health
and social-emotional learning. 

The following is a list of Well-Being Diagnostic Assessments offered to all students in the
Sumner-Bonney Lake School District along with descriptions of each assessment.

Well-Being Diagnostic Assessments Grade(s)
Once per

School
Year

Multiple
Times per

School
Year

ACE      3-12           X 
Other: School Counselor Needs Assessment            K-12      X          
SWIS      K-12           X 
Teacher Recommendation      K-12           X
Universal Screener Guide      K-12           X 

ACEs: Adverse Childhood Experiences (ACEs)/Trauma Survey - A survey is given to individual
students and families/guardians who are identified with previous or present trauma. The survey is
provided to students in 3rd - 12th grade and can be administered multiple times per school year.
The survey helps to determine what types of supports are needed to best serve the student
involved.

Other: School Counselor Needs Assessment: Each year school counselors administer a Needs
Assessment survey which now includes questions related to the impacts of COVID. Every
counselor gives this assessment yearly in order to identify students and their individual needs
around social emotional learning, academic success, and career and post high school planning
needs.

SWIS: School Wide Intervention System (SWIS) is a data collection system that is designed to
provide an analysis of behavioral incidences disaggregated by grade level and school setting, as
well as other student demographic information. School staff use data reports from SWIS to
determine if equitable discipline practices are taking place in their school so they can develop a
timely response and provide necessary interventions. Data in SWIS is collected for students in
grades K-12 and is disaggregated multiple times per year.

Teacher Recommendations: Teachers are able to make recommendations for students who may
need social emotional or mental health support. Schools conduct tiered team meetings where data
from multiple sources is analyzed concurrently from sources such as the universal screener, SWIS
data, Counselor Needs Assessment or other data. Teachers from all grade levels K-12 are able to
make recommendations for students multiple times per year.

Universal Screener: The District uses a universal screener called BEISY (Brief Externalizer
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Internalizer Screening for Youth) two times per school year for all students in grades K-12.
Certificated staff identify students who exhibit externalizing behaviors, internalizing behaviors, or
both. Based on the information collected, counselors and other support staff plan appropriate
student support and interventions.

  
Part V: Student and Family Voice

In what ways did your LEA include the following voices in the development of this plan? 
(Student, Family, and Community Organizations) 

The following is a list of events where a variety of stakeholders in the Sumner-Bonney Lake School
District including students, families, and community members were able to provide feedback on
the Academic and Student Well-Being Recovery Plan.

Equity Analysis Tool: Representatives from multiple stakeholder groups met via Zoom on May 3 to
review a draft version of a Equity Impact Decision-Making Tool that was originally adapted from
Shoreline Public Schools. The team that met consisted of parents, community members, teachers,
educators, and members of the District’s Equity Advisory Council. Feedback from the meeting was
used to make changes to the decision-making tool. Additional feedback was provided by the
School Board. The final version of the Equity Impact Decision-Making Tool was used as a guide in
developing the District’s Academic and Student Well-Being Recovery Plan. The District plans to
continue using the tool as we implement the Plan-Do-Study-Act continuous improvement cycle.

Parent and Administrator Feedback Session: Parents from every District school along with
respective building administrators and Central Office directors attended a Zoom session on May 11
to review the District’s proposed Academic and Student Well-Being Recovery Plan which includes
information on summer programs as well as plans for reopening school full-time in the fall of 2021.
Participants were asked to reflect on user-friendly language of the plan, ideas for strategies or
interventions to enhance support and success for students in Phase 1, and finally considerations of
ideas and strategies for implementation in Phases 2 and 3. The group’s feedback on the plan was
used to make refinements in programming to better support all students this fall under Phase 1. In
addition, the group’s feedback and considerations for future iterations of the plan for Phase 2 and
for Phase 3 will be incorporated later this school year.
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Part VI: Strategic Supports for Students 
 

Based on your LEA's review of equity analysis and student diagnostic assessment results, what
student groups need additional time, support, and/or extracurricular activities for academic
growth and/or for student well-being?

The following is a list of student groups in the Sumner-Bonney Lake School District who will be
provided with Strategic Support based on review of student diagnostic assessment results and an
equity analysis.

The District will disaggregate data from diagnostic assessments and use the approved equity
analysis tool to determine which student groups would benefit from strategic services for
academics, social emotional well-being and/or extracurricular activities.

American Indian/Alaskan Native Asian
Black/African American Hispanic/Latino of any race(s)
Native Hawaiian/Other Pacific Islander Two or More Races
White English language learners
Low-income Students with disabilities
Students experiencing homelessness Students in foster care 

In addition to the above named groups of students, students who are credit deficient will also be
supported in order to provide an opportunity for on-time graduation.
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Part VII: Strategic Supports for Identified Student Groups

This section gathers details regarding the strategic supports provided to student groups, not
universal supports provided under Part III of this survey.
 
Please select the specific strategies/interventions implemented to support student groups
identified in your LEA’s review of the equity analysis and student diagnostic assessment results.
Please select the specific student group(s) for whom the strategies/interventions are
implemented.  Please select the specific grade(s) in which the strategies/interventions are
implemented for the identified student groups.

 
The following is a list of Strategic Supports offered to targeted student groups based on diagnostic
assessment results in the Sumner-Bonney Lake School District along with descriptions of each
support.

Strategies Student Group(s) Grade(s)
Additional Instructional Time Before or After School      All groups     9-12
Additional School Days Students with disabilities     K-12 
Summer School      All groups     K-12
Building Relationships      All groups     K-12
Early Learning (K-4 literacy) All groups     K-4 
Multi-tiered System of Supports      All groups     K-12 
Professional Learning      All groups     K-12
SEL and Mental Health Supports      All groups     K-12
Strategic Staffing (teacher advocates, advisory,

looping)
Students with disabilities,
English language learners

    K-12 

Transition Supports (Pre-K-Elem; Elem- MS; MS-HS;
HS-post-secondary/ career/beyond)

     All groups    5, 8, 12+

Additional Instructional Time Before or After School: Students at the high school level are
provided an opportunity to attend support sessions after school in an effort to receive assistance
and extra time to prevent failure in a course. Schools use data from grade reports to determine
which students would benefit from this service.

Additional School Days:

● Extended School Year (ESY): ESY is for students in special education determined eligible by
the IEP Team to receive special education services in the summer. ESY services are
intended to maintain existing skills to prevent regression on targeted IEP goals from
student’s IEP.

● Recovery Services: Recovery Services for students with disabilities on an IEP or 504 Plan
are intended to mitigate the impact of Covid-19 school facility closures and to enable the
student to make progress in their classes due to difficulty accessing their learning or
accommodations.

Summer School: A variety of summer school programs are offered for students at all grade levels.
Some programs are designed to focus on reading and math skills, while other programs are
designed to support social emotional well-being. Students at the high school level are offered an
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opportunity to obtain initial credit as well as credit recovery during the summer months in both a
hybrid and distance learning format. High schools will also support a 3-week course extension into
the summer to support students in completing courses and earning credit.

Building Relationships: Intentional focus is devoted to building relationships with all students, but
there are transition times that call for extra attention in this area. The school day is staggered for
incoming 6th grade students and incoming 9th grade students on the first day of school in order for
students to build connections to staff and other students. Students are also provided with tours of
the school, eat lunch on campus with just their grade level, and get to experience their schedule
with a smaller number of students at school. This transition activity is especially important for
students who are low income, students with disabilities, as well as students living in foster care or
who are homeless.

K-4 Literacy: Reading Mastery is used as a tool for students with disabilities who would benefit
from a program that is aligned to the Washington state standards. This program is a direct
instruction curriculum that supports vocabulary, writing, and comprehension through explicit
instruction, modeling, guided practice, and independent practice.  Other students who need
support in literacy receive small group instruction using various research-based programs that
focus on foundational reading skills (phonological awareness, phonics, and fluency)

Multi-tiered System of Supports: MTSS Tier 2 and Tier 3 is used to provide targeted support to
struggling students in all categories of student subgroups and for students in all grade levels.
Strategies employed at these tiers include check and connect, check in and check out, school to
home communication, small groups, behavior contracts, and behavior plans. School staff such as
the Behavior and Family Support Specialist (BFSS), counselors, and psychologists provide the
majority of support for students in need of these services.

SEL and Mental Health Supports: The District actively seeks support from community agencies to
help students who need social emotional and mental health support beyond what school
counselors can provide. School counselors help coordinate services through Multi-Care and
Consejo Counseling Services who also provide substance abuse therapy. Students in all grades are
eligible for these supports.  The District also provides students with alcohol screening and
intervention through Heidi’s Promise at the middle and high school level.

Strategic Staffing: The District employs a special position called a Behavior and Family Support
Specialist (BFSS). The BFSS’s role is to support students who would benefit from targeted
behavioral and social emotional skills. Students who are learning English as a second language are
strategically scheduled into classrooms with teachers who have an English Language teaching
endorsement. Staff in the District behavior programs, Links and Connections, receive special
training on how to support students with behavior needs so students can be successful in the
educational environment. There are differentiated para-educators who have special training such
as Right Response. All staff who work in the Developmental Learning Center (DLC) program have
specialized training in order to provide targeted instruction for students with disabilities.

Professional Learning: The Partnership Access Line (PAL) for Schools program through the
University of Washington SMART Center and Seattle Children’s Hospital is providing professional
learning to address mental health topics with all secondary staff as well as providing specialized
training for counselors, BFSSs, and school psychologists.Training dedicated on trauma-informed
practices will continue through the 21-22 school year. An emphasis will also be placed on providing
all staff with professional learning on culturally responsive MTSS practices. These practices will
benefit students in all grade levels and all demographic subgroups.

Special Services will be supporting staff with professional learning on de-escalation strategies
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through a program called Elements. Specific staff also receive training on Right Response either
through an initial certification or through an annual recertification process.

The District will expand professional learning offered to support first and second year teachers to
include strategies for proactive classroom management which emphasizes culturally responsive
practices.

Transition Supports: Research shows that transitions can be especially difficult for students. For
this reason, school staff work each spring to identify students who may need additional support
when transitioning from 5th to 6th grade (elementary to middle school) and from 8th grade to 9th
grade (middle school to high school). The type of support will look different for each student
depending upon their need. Services could include visiting a school ahead of time and meeting
staff at the new school. Data on all students is shared between the sending school and receiving
school in order to provide a smooth transition.

An emphasis is also placed on post-secondary transitions for students with disabilities who are
transitioning from school to career. The District partners with a variety of community organizations
and state organizations to offer opportunities to meet student interests and needs.

Native American Program: The District partners with Puget Sound Educational Service District
(PSESD) to provide a variety of support for American Indian and Alaska Native students including
academics, social emotional services, leadership and cultural activities.
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Part VII: Monitoring Student Progress 
 

Describe how your LEA will consistently apply the selected equity analysis and diagnostic
assessments to evaluate and monitor student progress and effectiveness of the
strategies/interventions implemented to address gaps in student learning and well-being. 

The Sumner-Bonney Lake School District will consistently apply the SBLSD Equity Impact
Decision-Making Tool and diagnostic assessments to evaluate and monitor student progress and
effectiveness of the strategies/interventions implemented to address gaps in student learning and
well-being.

Diagnostic assessments will be administered to students in a manner consistent with best
practices outlined for each type of assessment in order to ensure accurate results are obtained
regarding student performance. After data is collected, school and/or district staff will disaggregate
the data into various demographic subgroups to determine where gaps in student learning and
well-being still exist.

Each type of diagnostic assessment has a specific testing cycle and time frame between repeated
assessments. Information on assessments, described in the previous section, shows the frequency
for each type of assessment used in the District.

SBLSD staff will utilize the Equity Impact Decision-Making Tool to analyze the effectiveness of
chosen strategies for student groups based on data gathered and disaggregated from various
assessments. The tool will be applied with each testing cycle during the 21-22 school year.
Adjustments will be made to interventions and services based on student academic and
well-being results.
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Part VIII: Supports for Strategies/Interventions 
 

Of the strategies/interventions your LEA has implemented or is planning to implement, identify
up to three in which your LEA has the knowledge, skills, and capacity to mentor another LEA.

The following is a list of strategies/interventions the Sumner-Bonney Lake School District is
planning to implement and that we have knowledge, skills, and capacity to mentor another LEA in
its implementation.

Universal Screener: The District has been utilizing a Universal Screener (BEISY) for several years in
order to identify students who are exhibiting externalizing behaviors, internalizing behaviors, or
both. Certificated staff members administer the screener two times per year. Data is disaggregated
and interventions are provided to identified students.

Multi-tiered System of Supports: The District has a comprehensive multi-tiered system of support
(MTSS) for both behavior and academics. Students are served in tier 1, tier 2, and tier 3 systems
based on data and identified needs.

Narrowing Standards to most critical skills/knowledge at each grade level: The District has
developed a protocol that has been utilized by teacher teams in order to narrow down grade level
or content area standards into the most critical outcomes students need to know to be successful
in the next grade level or course.

Of the strategies/interventions your LEA has implemented or is planning to implement, please
identify up to three strategies for which your LEA needs more support. 

      
The following is a list of strategies/intervention the Sumner-Bonney Lake School District would
identify as areas in which more support is needed and welcome.

SEL and Mental Health Supports: The District would benefit from additional support in  building
capacity of staff to provide SEL strategies as well as mental health supports. This could also include
trauma-informed practices and de-escalation strategies.

Transitions: The District would benefit from strategies on how to provide a successful transition for
all students from 5th grade to 6th grade (elementary to middle school) as well as from 8th grade to
9th grade (middle school to high school).
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Sumner-Bonney Lake School District
Equity Impact Decision-Making Tool

Version 2.0

The purpose of this tool is to engage everyone involved in the Sumner-Bonney Lake School
District to learn, think and address how equity impacts choices in instruction, programming,
staffing, funding, and policy. All members of the Sumner-Bonney Lake School District
community should strive to improve equity awareness through all of our activities and choices.
We encourage the application of this tool in any decisions that impact students, staff and
families of the Sumner-Bonney Lake School District.

Before a Decision

Section A: Pause and examine YOU - Who are you? (as an individual and as a
decision making team)

1) Who is involved in making a decision? Who is at the table right now making this
decision?  What is your group composition (gender, class, sexuality, gender identity,
culture, age, ability, immigrant status, race, etc.) ?

2) What dimensions of diversity  (gender, class, sexuality, gender identity, culture, age,
ability, immigrant status, race, etc.) are represented here? Who is not?

3) What institutional power within the organization do we have? What powers do we
not have?

Section B: Who is affected?

1) What is the composition of the impacted group(s) (gender, class, sexuality, gender
identity, culture, age, ability, immigrant status, race, etc.) ? Who is affected?

2) If known, what is(are) the existing disparity(ies) we are trying to address? What is
the data source?

3) What are the power dynamics or disparities between YOU and those affected?

4) In which ways is the impacted group involved in the decision-making? Why that
method?
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Section C: What are the impacts?

1) How will the decision of this group advance equity in our system?

2) What evaluation tools and measures do we need to determine the impacts of our
decision?

3) In what ways could the decision fail to advance equity?

4) What are the necessary resources to make this an equitable decision?

5) What are the potential challenges, structural barriers, or unexpected blind spots?

After the implementation of the decision: Reflection

Section D: What do you think happened?

1) Did you succeed in advancing equity? To what degree? How do you know? (What
evaluation tools and measures were used to determine the impacts of our decision?)  If
not, what steps are we taking to ensure equity is still achieved?

2) Who helped you in ways you did not expect?

3) What are the unintended consequences, positive or negative?

4) How have we invited authentic feedback (especially from those most impacted) on
our process and our outcomes?

Summary of Findings (accountability)

Next Steps

(Feedback and edits provided by subgroup of SBLSD Strategic Planning Committee 5/3/2021 and
the School Board 5/11/2021)

Adapted from the Shoreline Public Schools and the Shoreline Equity Advisory Committee document Race
and Equity Decision-Making Tool, January 2018
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